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L Mind in Pu

\ r
.of Truth
By Eliot Gra'gso‘

p Independent

This article by Eliot Grasso, Gutenberg vice president and tutor, was adapted from
a talk he gave ar the 2024 Education Conference: The Independent Mind.

ursuing truth is challenging. In a culture that is much more interested in com-

P fort and escapism, truth—that is, reality as God sees it—is a hard sell. It is a hard
sell because we love security and fear suffering, and to pursue the truth may take

us well away from what is comfortable. In fact, to pursue truth—ultimately, to pursue
God—may end up costing us everything. And we must have sufficient independence of
mind to think and act independently of cultural norms if God requires it. And very likely,
He will require it of us because we do not become Christ-like by staying as we are but by

changing into what we ought to be.

The Christian life involves coming to grips with the truth about what we are—sinners
in need of redemption—and what it means to be made by God and loved by Him. This
transformative process is not one that we undergo as a community, culture, or even as a
church—that is to say, becoming Christ-like is not like a group project in which everyone
on the same team receives the same grade. Rather, each human being acts as a particular,
volitional, independent self whose existence and decisions are laden with moral responsibil-
ity before God as individuals because, ultimately, no one can do my choosing but me. A
person’s life is defined by how that particular individual interacts with their Creator, God.

Education is ultimately about equipping students and giving them the practice they
need to interpret reality—that is, to build a true picture of reality as God sees it insofar
as limited, finite sinners are able to see what God intends for them to see. But education
oriented toward pursuing the truth should give students not only tools and skills but also
inspire a desire to cultivate perseverance of spirit so that they can find a way to love others
and love God while they grapple with a fallen world burdened with incredible limitations.

(Let me insert an important reminder: While an education oriented toward truth can
certainly equip students, it cannot save them—or their cultures. Only God saves. This
truth, however, does not diminish the importance of one’s education. Equipping students
is incredibly valuable because this is a tough world and we need all the help we can get.)

So then, education should help students build an interpretive framework that moves
in the direction of seeing reality from God’s perspective: to know what is truly good, to
know what cultivates humility and obedience to God. Education should help students
perceive and interpret patterns of human behavior and the movements of their own soul.
But it is each student’s responsibility to decide what he or she will do with that education,
how he or she will practice it over the course of a lifetime.

A good education is at root an analytical instrument designed to cultivate discipline
and sensitivity in a student—the same qualities necessary for practicing an art. This is
apt, for a major purpose of a good education is to live a good life, and living a good life
is an art. Interpreting reality from God’s perspective requires the art of interpretation, the
ability to make high-level value judgments about how parts relate to wholes.
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The practice of art requires a balance of discipline and sensitivity in the service of the
sound interpretation of reality. And this is exactly the goal of a Liberal Arts education:
to train artists who are thoughtful, self-aware, humble, perceptive, circumspect, commu-
nicative, and earnest; and who are aware that navigating the hardships of this life is an
assignment that one must face and approach with trust in God. In short, the goal of the
Liberal Arts education is to foster artists who will go on to practice art.

A Biblical Example of Pursuing Truth: Nicodemus

Two thousand years ago in a far-flung corner of the Roman Empire, the Pharisees
came into conflict with Jesus of Nazareth about how to interpret the Scriptures. The
Pharisees came from a tradition of Scriptural interpretation that, unbeknownst to them,
had come into conflict with God’s view of reality. Jesus came to address God’s chosen
people and their leadership about their misinterpretation.

Jesus's ministry was grounded in what it meant to obey God, which included loving
others. The Pharisees came from a tradition that also sought to love God, but they were
stymied in their practice of it by self-righteousness, fear of man, and love of this world.
Out of true love, Jesus came to redress their unfortunate interpretation. In so many in-
stances, however, the Pharisees seemed impervious to His corrections.

I am not in a position to speak about the ultimate destination of the Pharisees, but I
want to note one anomaly among them whom John describes in his Gospel: Nicodemus.
In his day, Nicodemus was an important man: a Pharisee; a ruler of the Jews; an interpret-
er of the law; a person of social position, means, and prestige. He was deeply embedded
within the hermeneutical tradition of his people and the culture that surrounded it. To
depart from this interpretive tradition would have meant to depart from his social posi-
tion, means, and prestige. To agree with Jesus's interpretation would have created serious
friction with his powerful colleagues, his neighbors, and his culture. And this may be why
Nicodemus chose to visit Jesus at night, as John notes in his Gospel. Nicodemus seems to
have become curious about Jesus—he had questions about Jesus that needed to be asked
under the cover of darkness, not out in the marketplace under the sun in front of crowds
or with colleagues.

Nicodemus’s question to Jesus was this: “Who are you?” As his conversation with
Jesus progressed, Nicodemus asked more and more questions, trying to get at the truth
despite Jesus's seemingly cryptic answers. John does not give us a psychological portrait
of Nicodemus’s thoughts after the interaction, but John (19:39-40) does note that Nico-
demus, along with Joseph of Arimathea, came to prepare Jesus's body with spices and
linens according to the burial customs of the Jews. The site of burial preparations for a
Nazarene who died such a humiliating, brutal death was no place for a Pharisee of high
position like Nicodemus. Yet so much of John’s account seems to imply that by the time
of Jesus's death, Nicodemus had come to believe that this carpenter’s son from Nazareth
was, in fact, the Christ, the Messiah, the Anointed one of God.

Nicodemus began with a framework, a picture of the world informed by the interpre-
tive traditions of the Pharisees. Yet, his willingness to pursue the truth suggests that he
exercised enough independence of mind to pursue the truth iz spite of what his colleagues
and culture thought about Jesus.

Nicodemus seems to have sought the truth, but what does it even mean to pursue
truth when a culture is already shouting the so-called truth in your ear? Doesn't raising
questions that have already been answered peg you as a fool? Doesn’t questioning the
comfortable conclusions of your culture imply that you're crazy? The world is well pre-
pared and quick to offer answers to life’s big questions. On what grounds do we dare to
doubt those answers? We dare doubt the world’s answers because they contradict God’s.
The real question, then, becomes this: Will we have the courage and independence of
mind to persevere in doubting the world and believing God?

Two Theories of Truth

The concept of truth in our day and age has to a large degree deteriorated into a radical
form of perspectivism. You will hear people say things like “You have your truth, and I
have my truth.” In this context, the speaker is simply substituting the word “truth” for oth-

(Continued on page 4)
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Against
Worldview

Simon P. Kennedy

A Review
by Charley Dewberry

I was immediately intrigued by the
title of Simon Kennedy’s new book,
Against Worldview." How could anyone
be against worldview? Isn’t a worldview
just the sum of all beliefs that a person
has about God, himself, and the world?
In reading the book, I gleaned that Ken-
nedy is not so much opposed to the con-
cept of worldview but rather to a certain
formulation and use of it in the context
of Christian education.

He objects to a Christian worldview
formulated as a list of principles, like
a checklist, that is used as a standard
to determine if a school or curriculum
is Christian or not. He begins his crit-
icism by asking, Who determines the
principles or attributes of a Christian
worldview? Those principles will be just
a few drawn from a large number of pos-
sible principles. Furthermore, how is the
school, curriculum, or a class evaluated
by a checklist of principles? For example,
if a teacher is teaching a class on Greek
poetry, how is this class taught to the
standard of the Christian worldview?

Kennedy is primarily concerned that
the above formulation and use of a
Christian worldview is misguided and
yields a wrong conception of Christian
education. It results in Christian educa-
tion reduced to learning the principles of
the worldview. Kennedy argues that the
goal of a Christian worldview education
is to create the student’s worldview one
piece at a time, not teach a standardized
set of principles. Education is more like
putting a puzzle together one piece at
a time than learning a list of principles
that constitute the totality of a world-
view. I completely agree with him.

'Simon P. Kennedy. 2024. Against Worldview: Re-
imagining Christian Formation as Growth in Wis-
dom. Lexham Press, Bellingham, WA.
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The Independent Mind in Pursuit of Truth

Continued from page 3

er concepts like “opinion,” “feelings,” or
“perspective.” When the term “truth” is
misused in this way, it can be difficult to
have a disciplined and clear conversation
about the state of reality.

So, how do we decide if something is
true? To add a bit of nuance to the ques-
tion of truth, let’s consider two theories
of truth: the coberence theory of truth and
the correspondence theory of truth. The
coherence theory assesses truth by how
well all the data we have fits together and
how this “fittingness” eliminates mystery
and ambiguity and explains various phe-
nomena. The correspondence theory as-
sesses truth on how well a particular in-
terpretation corresponds to reality even
if it leaves gaps in one’s understanding.
While coherence is about tight internal
[fittingness, correspondence is about map-
ping onto reality.

Lets look at the coherence theory of
truth first. Imagine you are assembling
a 5,000-piece jigsaw puzzle of a world
map. You hunt through hundreds of
multi-colored pieces, making fine dis-
tinctions as you judge their shape and
color in order to decide how they fit to-
gether. This takes a lot of time and ef-
fort. When you are finished, you have
the “whole world” before you. The pic-
ture you have assembled is coherent and
complete. All pieces are accounted for,
and there are no gaps between them.

However, while you have before you
a complete and coherent picture, what
you have assembled is in fact not the
world. Rather, this “coherent picture”
is a grossly simplified reduction of what
the actual world is. As such, it offers a
very limited perspective of a very small
number of things. You can see the rela-
tive positions and sizes of various coun-
tries and continents, but much is lack-
ing. For example, the flora and fauna
of the earth are nowhere to be seen in
the picture you've assembled. The frost
of the arctic and the scorching heat of
the desert are absent. The roundness
of the earth is compressed into two di-
mensions, and the ones you love and
who love you in return are nowhere to
be found. This coherent picture of the
world is quite satisfying in the way that
completing a large puzzle is satisfying.
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But it fails to account for the real com-

plexity of the real world.

Yet, we often embrace a reductionis-
tic picture of reality, believing that just
because we have all the pieces neatly
assembled that we therefore have the
whole picture. On what basis do we trust
these pictures? To ask it another way, on
what basis do we doubt God and #rust the
world?

I believe that we settle for a merely co-
herent picture of reality for four reasons:
(1) we are made to find intelligibility in
the world; (2) we are comforted more by
that which is known than by that which
is unknown; (3) we believe that which
we imagine we can control; and (4) we
crave control because control reduces
fear. We find reductionism enticing be-
cause it promises us the control we desire
in order to be free of our suffering and
enjoy security in this world.

Yet when we accept a reductionis-
tic picture of reality, we are pretending
to know more than we do and are thus
pretending to control more than we can.
The illusion of totality calms our fears
and empowers us to become masters of
our own destiny. And our culture en-
courages us to pursue this end by cease-
lessly blaring through the loudspeaker of
propaganda. But to embrace “mere” co-
herence as “total” is to believe a lie—the
same kind of lie as believing that a jigsaw
puzzle is the whole world.

The great (false) promise of the co-
herence theory of truth is this: Once we
have a total picture of reality (which is
achievable by man), we can harness na-
ture to eliminate all our pain and suffer-
ing. But the coherence theory has yet to
deliver on its big promise. Human be-
ings still suffer in this world and struggle
with themselves, each other, and with
nature. We know more than ever before,
yet experts continue to disagree about
how things work in just about every field
of study. Yet, we embrace the coherence
theory because it helps us avoid what
makes us uncomfortable: the truth about
God, ourselves, and our neighbor.

Seeking coherence is natural—and
not necessarily a bad thing. To try to
make sense of the world around us is to

hunt for intelligibility, the meaning behind
how the pieces fit together. And it is sensi-
ble and natural for us to try to fit togeth-
er as many pieces as we can. The prob-
lem comes when we expect too much
of coherence, when we demand that the
coherence we find explains things that
are categorically beyond our full compre-
hension and so reduce the world merely
to things we can comprehend. We are
not always ready to admit that there may
be things that we will never understand.

Now let’s consider the correspon-
dence theory, which assesses truth by
how well an interpretation corresponds
to reality even if there happen to be gaps
in one’s understanding. If the coherence
theory of truth is insufficient, what does
the correspondence theory of truth offer?

The correspondence theory accepts
that knowing must be done by human
knowers while acknowledging that every
human knower is limited. We cannot
observe everything in the universe simul-
taneously, which denies us a total under-
standing of its pieces and their relation
to one another. If we accept man’s lim-
itedness, it follows that there will afways
be unknowns. And if there are always
unknowns, then total coherence is be-
yond our reach. We must, therefore, rely
on correspondence. Alasdair Maclntyre
puts it like this in Affer Virtue:

What is important [...] is [...] the
[...] unpredictability of the future of
science. Physicists are able to tell us a
good deal about the future of nature
in such areas as thermodynamics; but
they are able to tell us nothing about
the future of physics insofar as that
future involves radical conceptual
innovation. Yet it is the future of
physics which we need to know about
if we are to know about the future of
our own physics-based society. [...]
[T]f the future of mathematics is un-
predictable, so is a great deal else.!

For a coherentist, Maclntyre’s words
may be unsettling. For those relying on
things like science and math to even-
tually give us a totally coherent picture
of reality, Maclntyre’s analysis presents
some real problems. After all, the under-
stood layout of the globe changed dra-
matically during the Age of Exploration.

Alasdair C. Maclntyre, Afier Virtue: A Study in
Moral Theory, 3rd ed. (Notre Dame, ID: University
of Notre Dame Press, 2007), 94-95.
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The state of physics changed radically
after Einstein. Who’s to say that all our
observations might not need to be com-
pletely reframed when a new discovery is
made? If there will always be unknowns,
then we cannot be certain that the state
of our knowledge will stay the same or
even make any progress, for any new
discovery could completely overthrow a
pre-existing interpretation.

This line of thinking can result in a
form of extreme skepticism that I think
we should reject. I believe in the intel-
ligibility of the universe because it was
created by a rational being. However, it
may be the case that mans God-given
finitude will fall short of a total under-
standing of reality. If that be the case, I
believe that we can make real progress in
our understanding and that we need not
know exhaustively to know truly.

The correspondence theory of truth is
humbling. It points a finger at man and
declares what God has made him to be:
a limited, finite creature, who although
made in God’s image, has chosen to rebel
against what God created him to be. It’s
no wonder, then, that people are not by
nature inclined to gravitate toward the
correspondence theory of truth which
requires that they admit their limitations
and rely on God for all essential infor-
mation.

Yet, if we reject what God says we are,
then our interpretation of reality will suf-
fer because we will overstep in what we
can actually know. To cease our rebellion
is to accept that we are beloved of God,
who works all things together for the
good of those who are called according
to His purposes (Romans 8:28); it is to
hope for redemption and salvation at the
gracious and loving hand of God. The
correspondence theory rejects certainty
as a reasonable criterion for knowing and
upgrades it to trust in God.

Conflicting Theories of Truth:
Jesus and the Pharisees

‘The Pharisees were coherentists who
came from an incredibly coherent tra-
dition. Their picture of reality answered
the major questions about God, man,
and ultimate reality. For example, they
believed God when He said He would
send a Messiah. However, based on their
interpretation, the Pharisees expected
the coming Messiah to be like their kings
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of the past: a great military leader who
would throw off oppressors (like Rome)
and lead the Israelites into a brighter fu-
ture. When a carpenter from Nazareth
came along and said that He was the
Messiah, His claim conflicted with their
interpretation.

As the Scriptures describe, the Jews
also had a habit of imitating the cultures
around them when it came to religion
and politics. At various times, the Jews
were quick to abandon the one true God,
erect golden calves, and worship in high
places just like their polytheistic neigh-
bors did. And though the Israelites al-
ready lived under the monarchy of God,
they demanded a human king like the
neighboring cultures, and God obliged
their request with the awful King Saul.

So when the Pharisees think “Mes-
siah” (God’s “Anointed,” as Saul was
anointed), they have in mind an office
that historically began more like a curse
than a blessing. The Pharisees interpret-
ed the accounts of the coming of Messi-
ah more in line with the coherence theo-
ry of truth than with the correspondence
theory. Their concept of Messiah was
coherent: their idea of what a king was
and what he should do for the Israelites
was grounded on centuries of examples
of kings. However, their concept of Mes-
siah didn’t correspond to reality—that is,
God’s concept of the coming Messiah as
put forward by His prophets, who were
usually ignored and despised.

Much of Jesus's ministry focused on
correcting the Pharisees' wrong inter-
pretation. In so doing, He offered com-
mentary on fundamental issues ranging
from murder to poverty. On every point,
the Pharisees had a coberent set of ideas
about what was right and good, the only
problem being that those ideas did not
correspond to God’s view of reality. Their
ideas were misaligned. Jesus states mul-
tiple times that the Pharisees were bad
interpreters; their framework was too
reductionistic and too rigid. They were
looking at a 5,000-piece jigsaw puzzle
and calling it “the world” instead of see-
ing the real world around them and lov-
ing others appropriately.

The Pharisees clung to their “co-
herent” picture of the Messiah for the
same reason that we often cling to our
“coherent” pictures of reality: fear. The
Pharisees' own words confirm this: “If

we let him [Jesus] go on like this [doing
miracles], everyone will believe in him,
and the Romans will come and take away
both our place and our nation” (John
11:48, ESV). The Pharisees wanted to
crucify Jesus because they were afraid.
From their perspective, Jesus was a threat
to their security in this world. Ironical-
ly, that is exactly why Jesus came: to cut
the umbilical cord between them and the
world so that they could have life abun-
dantly. The Pharisees were indeed correct
about Jesus's intent: He was a threat to
their place and nation. Unfortunately,
they were blind to the truth that being
weaned from the world was ultimately
the best thing for them.

Conclusion

The goal of a Liberal Arts education
(from a Christian perspective) is to create
independent thinkers who are indepen-
dent of the world’s propaganda, inde-
pendent of their base desires, indepen-
dent of their culture’s assumptions, and
dependent on the will of God. A Liberal
Arts education is about creating practic-
ing artists, those who know how to gen-
erate, manipulate, or observe meaningful
patterns in a skillful way.

Jesus was an artist who looked back
over the patterns of God’s interactions
with the Israelites and brought them to-
gether with the Scriptures to correct the
Pharisees' interpretation. Jesus is cited as
an incredible teacher of Scripture—He
sees the patterns of people’s hearts and
wants to make them known so that they
can repent of their evil ways, humble
themselves, and draw near to God.

When it comes to educating our chil-
dren, our students, and ourselves, what
will we do? Will we fall in line with the
world’s propaganda and run the rat race
to the bottom of power, profit, and pres-
tige? Will we trade our God-given hu-
manity for Return on Investment and
measurable outcomes?

I submit that we must consider Nico-
demus. We must consider that truth is
a risky venture and that education not
grounded in the truth is no education at
all. We must consider that with courage.
Understanding that God—not man—is
to be feared, we can pursue the truth
with fear and trembling, knowing that
God is for us.
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l ast April, I addressed a chapter
of The Daughters of the Ameri-
can Revolution (DAR) near my

home in San Diego. I was introduced to

the group as a leader in the classical re-
newal movement, a member of a team
doing something few others have at-
tempted: turning one of the oldest char-
ter schools in California into a classical
school. T gave the reasons for our mis-
sion, speaking about what we saw in our
students: an increasing hunger for direc-
tion, for connection to something larger
than themselves, for true freedom. We
noticed that our graduates were getting
into good colleges and prepared for jobs,
but were they living meaningful lives?

Did they understand true freedom? We

concluded that the model from which

we had been teaching simply didn’t go

far enough, and so we decided to make a

change: to reach back to the ancients, an-

alyze what has stood the test of time and
molded the best of humanity, and begin
building in a different direction.

As I concluded my speech, I couldn’t
help but marvel to myself that 7 was the
one speaking to this group. On paper, |
was the most unlikely candidate for this
type of education when I first encoun-
tered it in college. In fact, I have it on
good authority that I was good-natured-
ly voted “Least Likely to Make It” at a
Great Books college. Now, here I was
twenty years later, speaking as a leader
in the movement. Many graces were af-
forded me over the course of that twen-
ty-year journey, but one key thing set
me on this path in the first place. After
the DAR event was over and I was told
I had the option to donate my honorari-
um, [ knew where it needed to go. I told
them to write the check to Gutenberg

College.
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An Education in the

Things That Last
By Kelly Beck

Kelly Beck is a Curriculum Coordinator at American
Heritage Charter Schools. She graduated from Gutenberg
College in 2006 alongside her husband, Erik, and later
served on Gutenberg's Board of Governors. The Becks live
in San Diego with their two children, Sophia and Lincoln.

My experience as a student at Guten-
berg was a struggle. I remember sitting
in discussion with other students who
had read the Great Books in high school,
who had practiced close reading of diffi-
cult texts and learned to annotate them,
who had heard of Plato and Aristotle. I
was incredibly intimidated because none
of that was true of me. In fact, it was a
miracle I was even there, which is a sto-
ry for another day. But another miracle
was that I didnt quit. A commitment
to the noble call or an iron will did not
keep me going—believe me, I came very
close to quitting many times—rather, I
kept going because I sensed that the tu-
tors wouldnt quit on me. Though I was
intimidated, I was sincere; and without
exception, the tutors at Gutenberg hon-
ored my sincerity by giving me a safe
space to try. With the humble delivery
of their expertise, they showed me the
world of ideas and helped me navigate
through it in a meaningful way, respect-
ing my humanity in the process.

By the time I graduated, I still had a
long way to go. But I was shown in my
time at Gutenberg that I—the least like-
ly candidate for a Great Books educa-
tion—should also have a fellowship with
great minds across the ages who had the
same fundamental questions that I dis-
covered in my own soul. I didn’t leave
with answers, but I left with a sense that
there were answers to my questions and
that I was capable of discovering them.
The tutors communicated tacitly in a
million ways that, no matter who I was
or what sort of background I had, if I
really wanted to know the truth about
humanity, then I would find it. In my
four-year journey, I discovered that the
Great Books were for me; and if they
were for me, then they are for everyone.

Many years later, through bumps in
the road, hard work, and doubtless di-
vine intervention, I found myself teach-
ing at a charter school in San Diego. The
charter movement began in California in
1992 and is founded on the idea that
infusing competition into public educa-
tion will drive up the quality of educa-
tion. Charter schools are publicly funded
schools of choice that use a lottery sys-
tem rather than districting to determine
the student body. While a charter school
does not receive the same level of public
funding as a district public school, addi-
tional freedoms are given, such as power
over curriculum. Our charter organiza-
tion opened in 1996 and is one of the
oldest charter schools in the state.

In the neighborhoods we serve, the
crime rate is high and the schools are
low-performing. Many of our families
are working hard to make ends meet,
and sometimes that means taking on two
or three jobs. The heart of our schools
has always been to provide a safe place
with an expectation of rigor and the dig-
nity that comes from working hard. Our
hope is that the education they receive
will open doors for our graduates that
would otherwise have been closed.

For most of the school’s life, “opening
doors” has looked like preparing students
to succeed in college. However, times are
changing. The technological revolution
in the last twenty-five years has contrib-
uted to vast societal changes accompanied
by troubling developments particularly
affecting our children. The American
College Health Association reports that
between 2010 and 2018, the rate of un-
dergraduates reporting anxiety increased
137%. Add to that depression at 106%
and a number of other alarming increas-
es.? All these stats were collected before
the pandemic that increased the difficul-
ty of our children simply to function in
life. Any educators with more than a de-
cade of experience will tell you they see a
marked change in many of our students’
actitudes toward life, which ranges from
scattered and overwhelmed to hopeless.
With this new reality, and with the free-
dom our public school has been granted,
we are looking for ways to rise to the oc-

'https://publiccharters.org/charter-school-
state-resources/california/

*https://jonathanhaidt.com/anxious-
generation/
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casion of our current moment and offer
something lasting to our students.

Ten years ago, we began implementing
aspects of classical education into our cur-
riculum. Our high school English classes
became Great Books classes; we opened
an entirely new K-8 school using a classi-
cal-hybrid model; we are integrating sub-
jects; and much more. This has not been
casy. We have had to constantly define
the heart of what were after in making
this change. And as we have defined it,
I have realized that the heart is the same
as the one I found at Gutenberg: to show
students that the existential questions
they are asking in this fast-paced mod-
ern age—about who they are, who God
is, what is good to do, what makes life
meaningful—are the same questions that
people have asked throughout history.

We want to teach our students that
when they graduate, they don’t have to
leave with answers, but we hope they
leave with the sense that this world (de-
spite how it seems at times) has an order,
that there are answers to their questions,
and that, if they are tenacious enough,
they will find them. We hope to com-
municate by our commitment to our
students—no matter who they are or
where they come from—that this educa-
tion is for them because this education
is for humans. These ideas were planted
in me when I began at Gutenberg Col-
lege, and T am grateful every day that I
have been given the opportunity to have
an impact on this next generation with
what I was given: an education in the

things that last.

Young Philosophers is Back!

Young Philosophers is a forum for high schoolers to discuss big ideas in small groups.
We rely on the wisdom of the Bible and the classics of the Western tradition to help us
navigate this modern world and live good lives. All questions are on the table as we pur-
sue truth together.

Gutenberg tutor Eliot Grasso will lead the online (Zoom) discussions from 6:00 to

7:00 pM on the dates below.

May 5, 2025: What is a Worldview?

As we look over our cultural landscape, we encounter many different perspectives,
some of which differ from our own. We all have a worldview. The question is this: Do
we understand it? What exactly is a worldview, and why are there so many? How do we
respond to and care for others whose worldviews might differ from ours? In this session
of Young Philosophers, we will explore key questions and issues of worldview.

September 1, 2025: What is Freedom?

The term “freedom” is bandied about in all sectors of culture—from politics to religion
to ethics. But what exactly is freedom? Is it an asset or a liability? How can we even tell
if we are free? In this session of Young Philosophers, we will explore key questions and
issues of freedom.

October 3, 2025: What is Propaganda?

January 12,2026: What is Love?
gutenberg.edu/yp

SPRING 2025

tGUTENBERG

PODCAST

gutenberg.edu/podcast

The Gutenberg Podcast brings the
world of ideas to a broader audience.
In each episode, Gutenberg alumnus
and host Gil Greco and a “guest” tutor
discuss topics and questions that have
arisen in the freshman-sophomore “Great
Books” class at Gutenberg College,
Western Civilization. They explore these
topics and questions from a Christian
perspective, recognizing their complexity
in the light of competing views.

The Gutenberg Podcast began in 2022.
Topics in 2024 and 2025 have included
the following:

Road to the Revolutions

Rousseau’s Social Contract

‘The French Revolution & Napoleonic Era
An Introduction to Seren Kierkegaard
Auguste Comte and the Positivist Future
The Long 19th Century

WWI Disenchants the West

How Are Things True?

Lenin's The State and Revolution
Kuhn's 7he Structure of Scientific
Revolutions

Schumacher's Small is Beautiful

Ellul's Propaganda

C. S. Lewis's 7he Abolition of Man
Christian Existentialism

Prehistory and the Bronze Age

Aristotle on Justice

Genesis 1-4

Tolstoy's Anna Karenina

Sartre's "Existentialism Is a Humanism"
Alasdair Maclntyre's After Virtue
Alexander the Great and Hellenization
Plato's "Analogy of the Cave"

Interested? The Gutenberg Podcast
“drops” every other Friday. (See our
website for podcast c
platforms.) Give it a
listen, and let us know

what you think.
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Join the Conversation! Apply for Fall 2025. Efﬂ

&S

Late decision deadline is August 1.
gutenberg.edu/admissions

EDUCATION CONFERENCE
AUGUST 8-9, 2025

TEACHER AS MENTOR:
THE ART OF EDUCATING THE WHOLE PERSON

Matt Bianco
CiRCE Institute

Heidi White Diane Gray t
CiRCE Institute Classical Conversations

Early bird discounts
endJunel.

Elot Grasso Chris Swanson
Gutenberg College Gutenberg College gutenberg.edu/edcon




